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TODAY’S OUTCOMES
Pa rtic ipa nts will be  a ble  to:

1. Crea te  (re la tive ly) quick a nd ea sy 
a ssessments tha t ca n be  used to provide  
feedba ck a nd guida nce  to support s tudent 
deve lopment

2. Eva lua te  the  a ppropria teness of a n 
a ssessment.



ASSUMPTIONS

1.Lea rning is  re la ted to tea ching/instruction.

2.Effectiveness is  re la ted to ha ving clea r 
goa ls/objectives.

3. Improving lea rning requires qua lity feedba ck.

4.Assessment of lea rning needs to fit the  context in 
which lea rning ta kes pla ce .



CRITERIA FOR SELECTING ASSESSMENT
• Meaningful: Will the assessment provide information about 

student achievement of the expected learning?
• Actionable: Will the assessment results be useful for 

identifying and addressing gaps in student learning?
• Manageable: Is the amount of effort to implement and 

analyze the assessment reasonable? Is assessment 
sustainable?

• Appropriate: Will the assessment be useful for evaluating 
and supporting learning of the content or skills that are 
being taught?



INFORMAL & DIRECT ASSESSMENTS

•Exit Ticke t

•Google  Quiz

•Affective  Doma in Checklist



EXIT TICKET

•A quick check on student a bility by ha ving them 
• summa rize  key points  from the  lesson a nd/or
• solve  a  problem or a pply a  skill ba sed on the  

lesson.
•A la st cha nce  for the  instructor to empha size  

significa nt points.
•An opportunity for students to se lf-a ssess.



EXIT TICKET
1. Decide  wha t you'd like  to find out a bout s tudents ' lea rning 

a t the  end of the  cla ss period.
a ) Write  a  prompt or pose  a  problem a nd post for s tudents  

to rea d.
b) Expla in why they a re  doing this— why they should ta ke  it 

se riously.
2. Specify a n a mount of time  for s tudents  to comple te  the  

Exit Ticke t
a ) Consider using 3x5 ca rds (limits  length of response).
b) Collect the  ticke ts  a s s tudents  lea ve  the  cla ssroom.



Briefly summarize (in a few sentences),
the  2 most importa nt things you lea rned from toda y’s 
session a nd how you'll use  this informa tion in the  flee t.

EXIT TICKET EXAMPLES
Researchers studied hours of sleep and energy expended on an exercise bike for 
68 men and women ages 18 - 24. They were testing to see if people who slept 
more burned more calories during their exercise session. 

Identify the levels of measurement and explain how you would test statistically.  

True, False, or Partially True – briefly explain your answer.
Your weight and mass will be the same 

on the Earth as on the Earth's moon.

Students 
will be able 
to analyze 
and 
interpret 
data

Students 
will be able 
to explain 
basic 
scientific 
concepts

Students 
will be able 
to relate 
disciplinary 
content to 
Naval 
applications



EXIT TICKET EXAMPLE ANSWER 

Pa rtia lly true :
Weight is  a  force  a cting
on a n object due  to 
gra vity a nd will cha nge  
ba sed on loca tion, but 
ma ss rema ins the  sa me.

The Diffe rence  be tween Ma ss a nd 
Weight.  Re trieved from Quick Tip 
Science  on Ma y 15, 2018:  
https:/ /www.youtube.com/wa tch?v=s7oA
XUuAKyA



EXIT TICKET SORTING
Review the  responses a nd sort the  ticke ts  into piles:

Students 
ha ve  

gra sped a nd 
ca n a pply 
concepts.

Students 
ca n reca ll 
fa cts, but 

ha ve  
difficulty 
a pplying 

the  
concepts.

La ck of 
a bility Other

Students 
ha ve  

gra sped a nd 
ca n a pply 
concepts.

Students 
ha ve  

gra sped a nd 
ca n a pply 
concepts.

Students 
ca n reca ll 
fa cts, but 

ha ve  
difficulty 
a pplying 

the  
concepts.

Students 
ca n reca ll 
fa cts, but 

ha ve  
difficulty 
a pplying 

the  
concepts.

La ck of 
a bility

La ck of 
a bility to 
define  or 

a pply

OtherOther



EXIT TICKET
1. Consider results.

A. Is lea rning ta king pla ce  / /  Is  the  progra m effective?
B. Are  the re  wa ys to improve  lea rning / /  the  progra m?

2. Ca n the  results  be  used to enha nce  lea rning.
A. Consider ema iling the  group with results , a dditiona l 

resources, a nd suggestions a s a ppropria te .
B. Consider sta rting the  next session with inte resting ticke t 

responses or with a  cha rt tha t highlights responses.



Retrieved from Stanford History 
Educa tion Group on April 26, 2018:  
https:/ /sheg.sta nford.edu/history-
a ssessments

Students will be able 
to analyze historical 
evidence.



Retrieved from Stanford History Education 
Group on April 26, 2018:  
https:/ /sheg.sta nford.edu/history-a ssessments

Competent:  Student identifies 
the key issue: the gap in time 
and why this limits the reliability 
of the painting as evidence.  

Student distinguishes among 
types of sources

Emerging:  Student shows an 
understanding of the role of the 
creator in shaping a document's 
message, but doesn’t indicate that 
other sources could be used to 
corroborate the depiction.

Date is not mentioned.

Undeveloped:  Student 
ignores the painter's role in 
shaping this image and the 
300 year gap between event 
and document creation.



CRITERIA FOR SELECTING ASSESSMENT
• Meaningful: Will the assessment provide information about 

student achievement of the expected learning?
• Actionable: Will the assessment results be useful for 

identifying and addressing gaps in student learning?
• Manageable: Is the amount of effort to implement and 

analyze the assessment reasonable? Is assessment 
sustainable?

• Appropriate: Will the assessment be useful for evaluating 
and supporting learning of the content or skills that are 
being taught?



GOOGLE QUIZ

Crea te  a nd a utoma tica lly gra de  quizzes in google  forms.

•Step by step instructions:
gsuite .google .com/lea rning-cente r/products/forms/quizzes-ge t-
sta rted/

•Circuits  Sa mple  with ima ges:
goo.gl/forms/EpomHMlf1PLhAuKa 2

•Hypothesis Testing Sa mple :
goo.gl/forms/NU87yinsB1NTopcb2



https:/ /docs.google.com/forms/

Select Bla nk 
Form



Select settings:
Select quizzes



Select 
Genera l





1. Enter quiz na me 
a nd instructions
2 Ente r prompt
3 Dete rmine  
response  type  /  
ente r options
4. Add ima ge  /  
video
5. Choose  required
6. Duplica te  or use  
+ to a dd a nother 
question.
7. For a uto 
gra ding a nd 
providing 
feedba ck se lect 
Answer Key.

1.

2.

3.

4.

5.6.

6.

7.



1. Assign points.
2. Provide  feedba ck for incorrect 
a s  well a s  correct a nswers.
3. Add links to he lpful resources.
4. Then preview your efforts .
5. Se lect SEND to a dministe r the  
quiz

1.

2.

3.

4.

5

Provide  forma tive  feedba ck 
a s well a s collecting 

informa tion.



Send by email, share a link 
or embed in a  webpa ge

In preview you ca n try out 
your quiz. Your responses 

will be  sa ved.

Try it out before  
sending it out.



Feedback to help learners.



Feedback to evaluate learning.



CRITERIA FOR SELECTING ASSESSMENT
• Meaningful: Will the assessment provide information about 

student achievement of the expected learning?
• Actionable: Will the assessment results be useful for 

identifying and addressing gaps in student learning?
• Manageable: Is the amount of effort to implement and 

analyze the assessment reasonable? Is assessment 
sustainable?

• Appropriate: Will the assessment be useful for evaluating 
and supporting learning of the content or skills that are 
being taught?



AFFECTIVE DOMAIN CHECKLIST

•Affective  doma in re fe rs to motiva tions, a ttitudes, 
a nd beha viors.

•Difficult to a ssess.

•Useful for deve loping independent lea rners.



AFFECTIVE DOMAIN CHECKLIST

Checklists:
•List expected beha viors /  a ttitudes /  skill 

deve lopment.
•Serve  to cla rify expecta tions.
•Ca n be  used by the  instructor (expert observer) 

a nd/or the  lea rner (se lf-monitor).



SAMPLE CHECKLIST FOR INDEPENDENT 
LEARNING

Consistent Developing Needs Work Comments

Sets goals.  (Sets achievable goals, has 
appropriate milestones, and clear targets)

Prepares for sessions. (Reads or attempts 
tasks before seeking help / Diagnoses areas 
where assistance is needed / Identifies 
resources)

Applies self to actively learning 
content. (Actively listens / Restates in own 
words / Evaluates problems and checks work)

Self confidence in learning.
(Explains a nswers / Identifies strengths 
a nd wea knesses a nd seeks to improve)



CRITERIA FOR SELECTING ASSESSMENT
• Meaningful: Will the assessment provide information about 

student achievement of the expected learning?
• Actionable: Will the assessment results be useful for 

identifying and addressing gaps in student learning?
• Manageable: Is the amount of effort to implement and 

analyze the assessment reasonable? Is assessment 
sustainable?

• Appropriate: Will the assessment be useful for evaluating 
and supporting learning of the content or skills that are 
being taught?



RESOURCES
• Angelo, T, a nd Cross, K.P. Cla ssroom a ssessment techniques. Sa n Fra ncisco: 

J ossey-Ba ss. (1993).

• Google . "Getting Sta rted with Google  Quizzes" Web: gsuite .google .com/lea rning-
cente r/products/forms/quizzes-ge t-sta rted, re trieved 29 Dec. 2017.

• Keeler, Alice . "8 Google  Forms Forma tive  Assessment Tips" 
Web: a licekee le r.com/2014/10/20/google -form-forma tive-a ssessment-tip, 
re trieved 29 Dec. 2017.

• Kim, Dong-gook. "Using Google  Forms for Student Enga gement a nd 
Lea rning," EDUCAUSE Review, no. 3 (March 29, 2011). Retrieved: 29 Dec. 2017.



???



Additional Slides



REPORTING RESULTS
Outcome # of 

mids
# that fail to 
meet 
expectations

# meeting 
minimal 
expectations

# fully 
meeting 
expectations

% that met 
expectations

1) Students will be able to 
reason statistically // Think 
critically

2) Students will be able to 
solve problems by recalling 
and applying basic 
concepts // Identify and 
apply concepts.

This rolls into fina l reporting:
For a ll da ta  collected (e .g., direct observa tion of student a bility/expert observa tions, indirect 
survey/inte rview of sa tisfa ction/perceptions of a bility)provide a short narrative indicating 
collection method, sample vs population, how the assessment relates to the program outcome, an 
interpretation of the results, and follow-on actions if any.



ASSESSMENT CYCLE 2) Loca te  (or 
crea te )demonstra ti
ons of outcome(s) 

a nd 
collect/observe  
student work.

3) Ana lyze  products 
a nd de te rmine  to 

wha t extent students 
a re  mee ting 

expecta tions.

4) Sha re  a nd 
discuss 
results .

5) Dete rmine  (if 
a ppropria te ) a ctions for 
progra m improvement.

1) Se lect lea rning 
outcome(s) to be  

a ssessed.

Don’t ha ve  
to be  ba d to 
ge t be tte r.



CLASSROOM RESPONSE SYSTEMS
•Google  quizzes ca n be  used a s a  c la ssroom 

response  system.

•Polling softwa re (Polla nywhere .com: free  a nd no 
specia lized ha rdwa re /clickers).

•3x5 ca rds.

•Turning Point (CTL/Dr. Zhu ca n he lp depa rtments 
eva lua te  a nd conta ct vendor for licensing 
informa tion)



FREE ACCOUNTS AT 
POLLEVERYWHERE.COM

Free accounts for Higher Education 
limit 40 responses per poll!



CHOOSE YOUR QUESTION TYPE



ENTER PROMPT AND RESPONSES



CONFIGURE YOUR POLL



SELECT POLL SETTINGS



Why do participants text to tha t weird phone  number (“22333” or 
“37607”)?

Tha t number is  a  "short code" a nd it will not bill anything besides 
standard rate text messages to a participant's mobile phone bill. The 
short code is used specifically for text messaging.

How can participants elect to never receive text message replies 
(confirmations) from Poll Everywhere?
Text STOP to the number provided (“22333” or “37607”).



SHARE YOUR POLL



SHARE YOUR RESULTS
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